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DANIELLE  SALLEY , Senior Art Director
Chernoff Newman—Columbia, SC

Born a Jersey Girl and raised a Mountain Mama, Danielle 
made her way down south by chance and ended up 
making it her home. It started when she attended 
Savannah College of Art and Design in Georgia where 
she graduated with a Bachelor of Fine Arts in Graphic 
Design. Right after graduation, Danielle took a job in 
Columbia, South Carolina – a city she knew very little 
about but has now called home for over a decade. 

Danielle’s career with Chernoff Newman began in 2013 
as an interactive designer and front-end developer. 
Having a design background helped provide an insightful 
approach to development and user-experience. After 
six years in that role, Danielle was promoted to Senior 
Art Director where she works on a variety of accounts 
including B2B and B2C clients working on award-
winning branding, integrated campaign and, of course, 
interactive projects. 

Her passion for advertising is clearly seen through her 
dedication to the American Advertising Federation (AAF). 
Through this organization she has been awarded National 
President of the Year (AAF Midlands, 2014), Member of 
the Year (AAF Midlands, 2016) and National Governor of 
the Year (AAF District 3, 2020). She currently serves on 
the AAF National Board of Directors and was elected the 
Secretary-Treasurer of the AAF Council of Governors. 

Outside of the office, Danielle enjoys playing tennis, riding 
her Peloton (#RideSalleyRide), and enjoying quality 
time with her husband, Will, and daughter, Genevieve. 

KARL BASTIAN , Creative Director/Owner
PB&J—Traverse City, MI

Karl’s firm works with agencies and direct clients across 
the country providing services ranging from brand 
and strategic development to the full suite of creative 
services. Under Karl’s guidance, PB&J has won over 25 
ADDY awards in the past two years alone and been 
featured in national award publications including, 
Communication Arts, HOW Magazine, Adweek, and 
Lurzer’s Archive. 

Prior to forming PB&J in 2014, Karl was Creative 
Director at Pace & Partners, a marketing firm in 
Lansing, Michigan. Here he led a team of 10 creative 
professionals working on a wide range of projects for 
state and national government clients. 

During his 20+ year career, Karl has spearheaded 
comprehensive campaigns for clients ranging from 
Fortune 500 companies to regional companies and 
organizations. He has worked with a significant number 
of clients in higher education, developing and building 
brands across the full range of new and traditional 
media. 

Karl has served as a judge for several creative 
competitions, including the ADDY Awards, Creativity 
International Awards and IMCA Awards. He lives in 
Traverse City and is an avid runner and outdoor 
enthusiast.

CRYSTAL MARIE  MCDANIELS ,  
Writer/Brand Storytelling

Duke Energy Corporation— Charlotte, NC

Crystal Marie McDaniels is a chaser of good, engaging, 
“can’t take your eyes or ears away” stories. She has 
worked with major brands like Disney, Nestle, and 
Magnolia, and currently manages the Hispanic 
Outreach Strategy for Duke Energy. She especially 
enjoys sharing brand journeys in diversity and inclusion 
and corporate social responsibility. Crystal Marie holds 
a master’s degree from the University of Southern 
California and a BS from Howard University.
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AUBURN UNIVERSITY AT MONTGOMERY

Ashley Reid
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ASHLEY REID for AUBURN UNIVERSITY AT MONTGOMERY
Ashley Reid, Art Director, Graphic Designer, Copywriter

Hera Promotional Brochure
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HUNTER IRBY for TROY UNIVERSITY
Hunter Irby, Art Director

Positive Shift
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Toms, Coons, & Brutes

The “Tom” or “Uncle Tom”
as detailed in Valerie Smith’s Representing Blackness: Issues in Film and Video, was 

America’s first Black character, debuting in the twelve-minute film Uncle Tom’s Cabin 

created in 1903 (13). Tom became the caricature from which many of the other well-

known Black male depictions originate. He embodies several of the traits that would 

eventually form into their own representations in the visual media, such as like speaking 

in old broken vernacular and being used as a tool for the audience’s general amusement.

Uncle Remus
Inspired or based on the Coon stereotype is the Uncle Remus character. The Uncle Remus depiction of Black men was normally a “quaint, 

naïve, and comic philosophizing” character, an innocent and congenial older man, satisfied with the status quo of the system (Bogle 17). These 

portrayals of Black men were interwoven in later depictions, changing with each decade to better fit with audiences of different demographics, 

though they would still have the traits of being relatively jovial, colloquialism and specific vernacular using figures. Though one would 

argue that using these caricatures would promote the negative stereotypes regarding Black men, with time several people would twist these 

negatives into positives.

Brutes, Bucks, and Brutal Black Bucks
Like the Tom, the Coon, and the Uncle Remus characters seen in films and television throughout the 20th century, there were depictions that 

would persist, pushing negative stereotypes of Black men. Though they would ultimately be tweaked by different directors and showrunners 

in the future, these more negative depictions were used heavily in before and after Jim Crow era, and include the Brutal Black Buck, and its 

two branching iterations, the Black Brute and the Black Buck. The Brutal Black Buck, introduced in the movie Birth of a Nation (1915), 

was an overall “lustful, arrogant, and idiotic” man used to show the inability of Black men to truly integrate in society, unable to properly 

conduct themselves in the ideals of a “civilized society” (Smith 19). The Black Brute was normally a feral subhuman characterization of the 

Brutal Black Buck, filled with insurmountable rage and was a rebellious wraith who fought against the classic Southern Antebellum values 

(Smith 20). The Black Buck, however, was explicitly oversexualized and extremely animalistic. He was violent, frenzied by the lust for White 

women, He was also used as a tool to personify the idea of black being evil, and solidify the idea of White women as pure, innocent figures, as 

seem in films like The Birth of Nation (Smith 21). La Grone agrees with this perspective, stating that the creation of the Brutal Black Buck and 

its branching depiction proliferated due to the idea of Black men out of control and taking over America, a major theme of American popular 

entertainment (117). Each stereotype would be used throughout the early 20th century, and though each represent Black men in their own 

way, were used to stress the inferiority of Black men and terrorize the race in general, as when America entered the 1920s.

The “Coon” or “Zip Coon” 
Was one of the most detrimental to the imagery of Black men throughout shows and 

television. Smith states that the Coon was the “no-account nigger” who was deemed to 

be foolish, indolent, and unreliable caricatures of Black men who would shoot craps, 

eating watermelon, or stealing chickens (17). Padgett agrees, by stating that the Coon 

was a mockery of the freed Black men, post-Civil War era, being an arrogant figure who 

betrayed his attempts to appear civilized with the lack of sophisticated speech patterns 

(1). The Coon often appeared in several films such as Wooing and Wedding of a Coon 

(1904) and The Masher (1907), the amusing object of black buffoonery, lacking the 

“single-mindedness” of his older predecessor: The Tom (Smith 16).
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The Rise of the Black Nerd

The reign of the 1980s to 2000s television would showcase new beginnings for depictions of Black men, breaking new ground and setting themselves apart from 

several traditions of the older movies and shows. No longer were Black fathers angry or young Black men seen as thugs, these years would push for progress in 

the portrayals of several members of their casts. Tukachinsky in her article, The Effect of Prime Time Television Ethnic/Racial Stereotypes on Latino and Black 

Americans: A Longitudinal National Level Study. Saying that the twenty-year span would signal the possibility that many of the more unflattering roles that 

dominated in previous years have diminished, if not disappeared entirely (540). Showing that the public was willing to acknowledge that there truly was nuance to 

Black male representations and that new interpretations would be had.

Urkel was actually most akin to J.J. Evans, his 

cartoonish portrayal was one that would spawn 

multiple catchphrases, memorabilia, and even 

cereals, yet, he was not detrimental to the image of 

a young Black man, just something audiences 

had never seen before (Bogle 332). Urkel 

was deemed a “wholly new kind 

of African American character”, 

he was a nerdy, cartoonish 

inventor who, though still 

being a stereotype, was 

adored by fans and 

members of the 

NAACP (Bogle 

332). Unlike his 

fellow nineties main character 

Will, who was a product of the hip hop 

era, Urkel was “deracialized” and showcased the 

typical bright geek stereotype, yet, as a Black man, 

he allowed the audience to consider this idea: 

“a Black kid can be bright and precocious and 

might end up in an Ivy League school” (Bogle 

332). Urkel, like Theo, would be another 

step in portraying young Black men as 

the criminal stereotypes of the past and 

would usher in an age where they could 

be seen as highly intelligent, caring, 

and funny, yet not devolve into 

the caricatures of the past, like J.J, 

Evans.

HIP
WITH NO HOP

Will Smith, however, was a bit of a different story. The Fresh 

Prince of Bel-Air was the traditional “fish-out-of-water” with 

a sensibility to the rap and hip-hop scene of the 1990s, the 

protagonist, Will at the forefront, an inner-city youth who would move in with 

his rich relatives to stay out of trouble (Bogle 383-384). His early depiction, 

unlike Urkel, however, was not as well received. Bogle explains that Will was 

introduced to the audience as a “jivy, pushy, clowny know-it-all” using hip-hop 

vernacular to make him appear cool to the audience who was deemed silly, 

similar to J.J. from Good Times and not like the more recent depiction of 

Black youth, like Theo from The Cosby Show (387). Will and Urkel would 

ultimately be contradictions, the former being molded by the era and the latter 

being a new outlier in Black male portrayals. Will, was not completely unloved 

by the audience, quite the contrary, The Fresh Prince of Bel-Air would garner 

several fans over its initial run. Bogle strengthens this claim by stating that 

the show was one of the most popular in Black households (406). What he 

would show was how the push to create a strong figure, solely based off of a few 

pop culture traits, would not be as interesting to an audience as a new type of 

character who clashed against older depictions in a modern setting.

The 90s would follow in the footsteps of the 1980s 

changing of the portrayal through a few new 

character archetypes. With the rise of 

Black culture through the hip-hop 

music genre, and the increase 

of Black roles needed thanks 

to The Cosby Show 

opening doors for more 

black sitcoms with 

its overwhelming 

success, we 

would see new 

depictions 

of younger Black 

men. Stamps’ article agrees with this statement, 

declaring that the decade would open doors 

for African Americans to take on diverse roles in 

comedies and dramas (410). The 1990s, parallel 

the characters presented in the 1970s and 1980s, 

used foil characters in when presenting Black 

males. These foils were apparent within the 

popular television series Family Matters and 

The Fresh Prince of Bel-Air. Steve Urkel, played 

by Jaleel White, and Will Banks, played by Will 

Smith, would become the break-out characters of 

their respective shows, like J.J. from Good Times, 

however each were received differently from 

audiences and critics.
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THE EPITOME OF POSITIVE SHIFT
As for the 2000s to 2020, we see they are vastly 
superior to the decades preceding them, in a 
multitude of ways, the film that best illustrates 

this is Black Panther (2018).

Black Panther would be a monumental film, if not the most monumental film, in terms of 
showcasing Black men in a positively in numerous ways. Faramelli agrees in his article, 
Liberation On and Off Screen: Black Panther and Black Liberation Theory. He explains that 
Black Panther was revolutionary because the film broke new ground. He states that it is the 
first film in the Marvel Cinematic Universe to have a Black superhero, Black director, and 
predominantly Black cast, making over $1 billion in globally in the box office, becoming the 
first, true “Black blockbuster” (Faramelli 76). He also stresses the importance of how the 
characters in the movie are represented. Unlike how older films would show Black men as 
slaves, thugs, dealers and thieves, Black Panther would show them as kings, queens, inventors, 
and diplomats, unlike other superhero films (76). This is even more surprising, when realizing 
that the film from Walt Disney, Marvel’s parent company, who has been known to whitewash 
history and practice racist depictions, Song of the South being one of the most egregious 
examples. In fact, Black Panther acts as the antithesis to several movies heavily featuring 
Black casts in many ways, breathing new life into what predominantly Black casted movie 
can be. This is explained in White’s article I Dream a World: Black Panther and the Re-Making 
of Blackness, where she states that Wakanda (where the majority of the film takes place), 
is a stable nation where ancient and sacred contexts coexist with the more modern, high 
tech gadgetry, solidifying the setting’s theme as Afrofutursist (423). This contrasts the older 
Blaxploitation hero films, which were normally centered on urban areas.

Black Panther would tackle multiple themes regarding black men with its two leads, T’Challa/The Black 

Panther (Chadwick Boseman) and N’Jadaka/ Eric “Killmonger” Stevens (Michael B. Jordan). The two are 

polar opposites, T’Challa being the current king of Wakanda, fair and kind while Erik Killmonger is seen was 

a wild and out of control murderer who is willing to usurp the throne to receive retribution against the system 

of oppression in the US. However, both are vehicles in showing different aspects of Black history and culture 

in their depictions in the movie, showing the audience as culmination of what the films and television have 

progressed to over the century. Both T’Challa and Killmonger are aspects of Black men shown in the media 

and are both positive depictions, harrowing from different mindsets in the Black community.
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OLIVIA KATTOS for TROY UNIVERSITY
Olivia Kattos, Art Director

Idea Bank Typography Mural

TYPOGRAPHY
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CARLIE HEDGES for COLUMBUS STATE UNIVERSITY
Carlie Hedges, Art Director and Illustrator

Chronicles of Narnia

ILLUSTRATION



2 0 2 0 - 2 0 2 1  A A F  M O N T G O M E R Y  A M E R I C A N  A D V E R T I S I N G  AWA R D S

Mission 3:16

ASHLEY REID for AUBURN UNIVERSITY AT MONTGOMERY
Ashley Reid, Art Director, Graphic Designer, Copywriter, Illustrator

INTEGRATED 
CAMPAIGN

 
 

SPACESPACE
WELCOME  
TO

FAITH COMMUNITY CHURCH
123 Street Address, City, State 12345 
C H U R C H W E B . C O M

R E G I S T E R  N O W  AT  
MISS ION316 .COM

MONDAY—FRIDAY  |  5:00 to 7:30PM

Lorem ipsum dolor sit amet, consectetur adipiscing elit, sed do eiusmod tempor incididunt 

ut labore et dolore magna aliqua. Ut enim ad minim veniam, quis nostrud exercitation 

ullamco laboris nisi ut aliquip ex ea commodo consequat. 

JULY 12-16, 2021 

 
 

MONDAY—FRIDAY  |  5:00 to 7:30PM

JULY 12-16, 2021 
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COLLATERAL MATERIAL > S03 - PRINTED ANNUAL REPORT OR BROCHURE

Hera Promotional Brochure

AUBURN UNIVERSITY at MONTGOMERY
Ashley Reid, Art Director, Graphic Designer, Copywriter
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COLLATERAL MATERIAL > S05 - PUBLICATION DESIGN > S05A - COVER

1984 Cover Design

TROY UNIVERSITY
Hannah Keiser, Art Director

 Winston Smith works for the Ministry of Truth in what 
remains of a Britain ravaged by revolution. His every move 
is monitored by the Thought Police, who are responsible for 
detecting dissent against the Party and its leader, Big Brother 
– and eliminating it. When he meets Julia, Winston thinks he 
might have found love, and a fellow loather of the Party. But 
when the pair are arrested and sent to the sinister Room 101 
for re-education, their bond and commitment to their shared 
cause will be tested to its limits.

George Orwell’s dystopian vision of a world enslaved by 
doublethink and thought crime is as terrifying now as it was on 
its initial publication in 1949. One of the great classics of the 
twentieth century 1984 is a startlingly original and arresting 
novel about tyranny and the universal struggle of the individual 
against the malevolent tendencies of the modern state.

“The book of the twentieth century…haunts us with 
an ever-darker relevance.”

— The Independent

George Orwell, born Eric Arthur Blair (1903-1950) 
was a teacher, novelist and journalist. He also served 
his country, including in the Home Guard during the 
Second World War. He later became the literary 
editor of the Tribune and wrote for the Observer and 
Manchester Evening News. The author of nine books, 

Orwell is best known for the allegorical Animal Farm (1945) and dys-
topian satire 1984 (1949). They have gone on to become two of the 
most influential books of the twentieth century.

COVER ART DESIGNED BY HANNAH KEISER

Penguin Books
penguinbooks.com

1984
GEORGE ORWELL

G
EO

RG
E O

RW
ELL

1984
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COLLATERAL MATERIAL > S05 - PUBLICATION DESIGN > S05C - COVER/
EDITORIAL SPREAD OR FEATURE - SERIES

Chronicles of Narnia

COLUMBUS STATE UNIVERSITY
Carlie Hedges, Art Director and Illustrator
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INTEGRATED CAMPAIGNS > INTEGRATED ADVERTISING CAMPAIGN > S21 - CONSUMER CAMPAIGN 

Mission 3:16

AUBURN UNIVERSITY at MONTGOMERY
Ashley Reid, Art Director, Graphic Designer, Copywriter, Illustrator

 
 

SPACESPACE
WELCOME  
TO

FAITH COMMUNITY CHURCH
123 Street Address, City, State 12345 
C H U R C H W E B . C O M

R E G I S T E R  N O W  AT  
MISS ION316 .COM

MONDAY—FRIDAY  |  5:00 to 7:30PM

Lorem ipsum dolor sit amet, consectetur adipiscing elit, sed do eiusmod tempor incididunt 

ut labore et dolore magna aliqua. Ut enim ad minim veniam, quis nostrud exercitation 

ullamco laboris nisi ut aliquip ex ea commodo consequat. 

JULY 12-16, 2021 

 
 

MONDAY—FRIDAY  |  5:00 to 7:30PM

JULY 12-16, 2021 
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STILL PHOTOGRAPHY > S26B - COLOR, SINGLE

Great Snackspectations

UNIVERSITY OF AUBURN at MONTGOMERY
Ashley Reid, Photographer
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COLUMBUS STATE UNIVERISTY
Carlie Hedges, Graphic Designer and Illustrator 

S01 - PRODUCT OR SERVICE SALES PROMOTION > S01A - PACKAGING

COLUMBUS STATE UNIVERSITY
Carlie Hedges, Graphic Designer and Illustrator

SALES PROMOTION > S01 - PRODUCT OR SERVICE SALES PROMOTION > 
S01A - PACKAGING

Memoriam Chocolate Packaging Fruities Lip Balm Packaging
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AUBURN UNIVERISTY at MONTGOMERY
Terence D. Howard, Designer

COLLATERAL MATERIAL > S03 - PRINTED ANNUAL REPORT OR BROCHURE

TROY UNIVERSITY
Hunter Irby, Art Director

COLLATERAL MATERIAL > S05 - PUBLICATION DESIGN > S05D - 
MAGAZINE DESIGN

Vector Designs Standards Manual Positive Shift
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Toms, Coons, & Brutes

The “Tom” or “Uncle Tom”
as detailed in Valerie Smith’s Representing Blackness: Issues in Film and Video, was 

America’s first Black character, debuting in the twelve-minute film Uncle Tom’s Cabin 

created in 1903 (13). Tom became the caricature from which many of the other well-

known Black male depictions originate. He embodies several of the traits that would 

eventually form into their own representations in the visual media, such as like speaking 

in old broken vernacular and being used as a tool for the audience’s general amusement.

Uncle Remus
Inspired or based on the Coon stereotype is the Uncle Remus character. The Uncle Remus depiction of Black men was normally a “quaint, 

naïve, and comic philosophizing” character, an innocent and congenial older man, satisfied with the status quo of the system (Bogle 17). These 

portrayals of Black men were interwoven in later depictions, changing with each decade to better fit with audiences of different demographics, 

though they would still have the traits of being relatively jovial, colloquialism and specific vernacular using figures. Though one would 

argue that using these caricatures would promote the negative stereotypes regarding Black men, with time several people would twist these 

negatives into positives.

Brutes, Bucks, and Brutal Black Bucks
Like the Tom, the Coon, and the Uncle Remus characters seen in films and television throughout the 20th century, there were depictions that 

would persist, pushing negative stereotypes of Black men. Though they would ultimately be tweaked by different directors and showrunners 

in the future, these more negative depictions were used heavily in before and after Jim Crow era, and include the Brutal Black Buck, and its 

two branching iterations, the Black Brute and the Black Buck. The Brutal Black Buck, introduced in the movie Birth of a Nation (1915), 

was an overall “lustful, arrogant, and idiotic” man used to show the inability of Black men to truly integrate in society, unable to properly 

conduct themselves in the ideals of a “civilized society” (Smith 19). The Black Brute was normally a feral subhuman characterization of the 

Brutal Black Buck, filled with insurmountable rage and was a rebellious wraith who fought against the classic Southern Antebellum values 

(Smith 20). The Black Buck, however, was explicitly oversexualized and extremely animalistic. He was violent, frenzied by the lust for White 

women, He was also used as a tool to personify the idea of black being evil, and solidify the idea of White women as pure, innocent figures, as 

seem in films like The Birth of Nation (Smith 21). La Grone agrees with this perspective, stating that the creation of the Brutal Black Buck and 

its branching depiction proliferated due to the idea of Black men out of control and taking over America, a major theme of American popular 

entertainment (117). Each stereotype would be used throughout the early 20th century, and though each represent Black men in their own 

way, were used to stress the inferiority of Black men and terrorize the race in general, as when America entered the 1920s.

The “Coon” or “Zip Coon” 
Was one of the most detrimental to the imagery of Black men throughout shows and 

television. Smith states that the Coon was the “no-account nigger” who was deemed to 

be foolish, indolent, and unreliable caricatures of Black men who would shoot craps, 

eating watermelon, or stealing chickens (17). Padgett agrees, by stating that the Coon 

was a mockery of the freed Black men, post-Civil War era, being an arrogant figure who 

betrayed his attempts to appear civilized with the lack of sophisticated speech patterns 

(1). The Coon often appeared in several films such as Wooing and Wedding of a Coon 

(1904) and The Masher (1907), the amusing object of black buffoonery, lacking the 

“single-mindedness” of his older predecessor: The Tom (Smith 16).
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The Rise of the Black Nerd

The reign of the 1980s to 2000s television would showcase new beginnings for depictions of Black men, breaking new ground and setting themselves apart from 

several traditions of the older movies and shows. No longer were Black fathers angry or young Black men seen as thugs, these years would push for progress in 

the portrayals of several members of their casts. Tukachinsky in her article, The Effect of Prime Time Television Ethnic/Racial Stereotypes on Latino and Black 

Americans: A Longitudinal National Level Study. Saying that the twenty-year span would signal the possibility that many of the more unflattering roles that 

dominated in previous years have diminished, if not disappeared entirely (540). Showing that the public was willing to acknowledge that there truly was nuance to 

Black male representations and that new interpretations would be had.

Urkel was actually most akin to J.J. Evans, his 

cartoonish portrayal was one that would spawn 

multiple catchphrases, memorabilia, and even 

cereals, yet, he was not detrimental to the image of 

a young Black man, just something audiences 

had never seen before (Bogle 332). Urkel 

was deemed a “wholly new kind 

of African American character”, 

he was a nerdy, cartoonish 

inventor who, though still 

being a stereotype, was 

adored by fans and 

members of the 

NAACP (Bogle 

332). Unlike his 

fellow nineties main character 

Will, who was a product of the hip hop 

era, Urkel was “deracialized” and showcased the 

typical bright geek stereotype, yet, as a Black man, 

he allowed the audience to consider this idea: 

“a Black kid can be bright and precocious and 

might end up in an Ivy League school” (Bogle 

332). Urkel, like Theo, would be another 

step in portraying young Black men as 

the criminal stereotypes of the past and 

would usher in an age where they could 

be seen as highly intelligent, caring, 

and funny, yet not devolve into 

the caricatures of the past, like J.J, 

Evans.

HIP
WITH NO HOP

Will Smith, however, was a bit of a different story. The Fresh 

Prince of Bel-Air was the traditional “fish-out-of-water” with 

a sensibility to the rap and hip-hop scene of the 1990s, the 

protagonist, Will at the forefront, an inner-city youth who would move in with 

his rich relatives to stay out of trouble (Bogle 383-384). His early depiction, 

unlike Urkel, however, was not as well received. Bogle explains that Will was 

introduced to the audience as a “jivy, pushy, clowny know-it-all” using hip-hop 

vernacular to make him appear cool to the audience who was deemed silly, 

similar to J.J. from Good Times and not like the more recent depiction of 

Black youth, like Theo from The Cosby Show (387). Will and Urkel would 

ultimately be contradictions, the former being molded by the era and the latter 

being a new outlier in Black male portrayals. Will, was not completely unloved 

by the audience, quite the contrary, The Fresh Prince of Bel-Air would garner 

several fans over its initial run. Bogle strengthens this claim by stating that 

the show was one of the most popular in Black households (406). What he 

would show was how the push to create a strong figure, solely based off of a few 

pop culture traits, would not be as interesting to an audience as a new type of 

character who clashed against older depictions in a modern setting.

The 90s would follow in the footsteps of the 1980s 

changing of the portrayal through a few new 

character archetypes. With the rise of 

Black culture through the hip-hop 

music genre, and the increase 

of Black roles needed thanks 

to The Cosby Show 

opening doors for more 

black sitcoms with 

its overwhelming 

success, we 

would see new 

depictions 

of younger Black 

men. Stamps’ article agrees with this statement, 

declaring that the decade would open doors 

for African Americans to take on diverse roles in 

comedies and dramas (410). The 1990s, parallel 

the characters presented in the 1970s and 1980s, 

used foil characters in when presenting Black 

males. These foils were apparent within the 

popular television series Family Matters and 

The Fresh Prince of Bel-Air. Steve Urkel, played 

by Jaleel White, and Will Banks, played by Will 

Smith, would become the break-out characters of 

their respective shows, like J.J. from Good Times, 

however each were received differently from 

audiences and critics.
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THE EPITOME OF POSITIVE SHIFT
As for the 2000s to 2020, we see they are vastly 
superior to the decades preceding them, in a 
multitude of ways, the film that best illustrates 

this is Black Panther (2018).

Black Panther would be a monumental film, if not the most monumental film, in terms of 
showcasing Black men in a positively in numerous ways. Faramelli agrees in his article, 
Liberation On and Off Screen: Black Panther and Black Liberation Theory. He explains that 
Black Panther was revolutionary because the film broke new ground. He states that it is the 
first film in the Marvel Cinematic Universe to have a Black superhero, Black director, and 
predominantly Black cast, making over $1 billion in globally in the box office, becoming the 
first, true “Black blockbuster” (Faramelli 76). He also stresses the importance of how the 
characters in the movie are represented. Unlike how older films would show Black men as 
slaves, thugs, dealers and thieves, Black Panther would show them as kings, queens, inventors, 
and diplomats, unlike other superhero films (76). This is even more surprising, when realizing 
that the film from Walt Disney, Marvel’s parent company, who has been known to whitewash 
history and practice racist depictions, Song of the South being one of the most egregious 
examples. In fact, Black Panther acts as the antithesis to several movies heavily featuring 
Black casts in many ways, breathing new life into what predominantly Black casted movie 
can be. This is explained in White’s article I Dream a World: Black Panther and the Re-Making 
of Blackness, where she states that Wakanda (where the majority of the film takes place), 
is a stable nation where ancient and sacred contexts coexist with the more modern, high 
tech gadgetry, solidifying the setting’s theme as Afrofutursist (423). This contrasts the older 
Blaxploitation hero films, which were normally centered on urban areas.

Black Panther would tackle multiple themes regarding black men with its two leads, T’Challa/The Black 

Panther (Chadwick Boseman) and N’Jadaka/ Eric “Killmonger” Stevens (Michael B. Jordan). The two are 

polar opposites, T’Challa being the current king of Wakanda, fair and kind while Erik Killmonger is seen was 

a wild and out of control murderer who is willing to usurp the throne to receive retribution against the system 

of oppression in the US. However, both are vehicles in showing different aspects of Black history and culture 

in their depictions in the movie, showing the audience as culmination of what the films and television have 

progressed to over the century. Both T’Challa and Killmonger are aspects of Black men shown in the media 

and are both positive depictions, harrowing from different mindsets in the Black community.
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Weaponization of Whiteness

FA L L 2 02 0 19

THE EVENTS OF A TROUBLING SUMMER  have 
reminded us all about the importance of affirming 
Black Lives Matter in schools. But acknowledging 
Black students and celebrating their culture isn’t 
enough. Anti-racist educators are pushing their 
schools to respond not through vague statements 
or gestures but with actionable steps toward dis-
mantling systems that harm Black students. As a 
first step, educators must examine how whiteness 
operates—and is weaponized—in schools.

In late May, on the day news broke of George 
Floyd’s murder, a different video was receiving 
widespread national attention. In it, a white New 

York City woman calls 911 on a Black man as the 
two stand, yards apart, in a secluded section of 
Central Park. 

The man, Christian Cooper, had insisted that 
she put a leash on her dog, per posted rules. The 
woman responded with aggression. And, under-
standing how minor disputes have led to Black 
people’s deaths, the man had begun recording 
the interaction. 

“Unfortunately, we live in an era with things like 
Ahmaud Arbery, where Black men are seen as tar-
gets,” Cooper said in a CNN interview. “This woman 
thought she could exploit that to her advantage, 

FA L L 2 02 0 19

It's time to recognize and stop the pattern.
BY COSHANDRA DILLARD ILLUSTRATION BY MEENAL PATEL
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T H E 
E V E N T S 

OF A TROU-
BLING SUMMER 

have reminded us 
all about the impor-

tance of affirming 
Black Lives Matter in 
schools. But acknowl-
edging Black students 
and celebrating their 

culture isn’t enough. 
Anti-racist educa-
tors are pushing their 
schools to respond not 

through vague state-
ments or gestures but 

with actionable steps 
toward dismantling sys-

tems that harm Black stu-
dents. As a first step, edu-

cators must examine how 
whiteness operates—and is 

weaponized—in schools.
In late May, on the day news 

broke of George Floyd’s murder, 
a different video was receiving 
widespread national attention. 
In it, a white New York City 
woman calls 911 on a Black man 
as the two stand, yards apart, in 
a secluded section of Central 
Park. 

The man, Christian Cooper, 
had insisted that she put a leash 
on her dog, per posted rules. 
The woman responded with 
aggression. And, understand-
ing how minor disputes have 
led to Black people’s deaths, 
the man had begun recording 
the interaction. 

“Unfortunately, we live in 

an era with things like 
Ahmaud Arbery, where 

Black men are seen as tar-
gets,” Cooper said in a CNN 

interview. “This woman thought 
she could exploit that to her 
advantage, and I wasn’t having 
it.”

He had good reason to be 
concerned.

“I’m going to tell them there’s 
an African American man 
threatening my life,” she says. 

In the video, the woman’s 
tone goes from calm to fright-
ened in a matter of seconds. 
She mentions twice to the 911 
dispatcher that an “African 

American man” is threaten-
ing her and her dog. Her voice  
turns panicky.

“ P l e a s e  s e n d  t h e  c o p s 
immediately!” 

Unpacking  
the Pattern
Typically, the weaponization 
of whiteness happens this way: 
There is a demonstrated sense 
of entitlement, anger and a need 
for retaliation, feigned fear and, 
finally, white fragility. 

It’s easy to recognize this pat-
tern when it’s caught on video. 
We can observe for ourselves 

racial slurs, exaggerated fear and 
the privilege of whiteness force-
fully taking up space. But when 
we publicly shame white peo-
ple caught on video or demand 
severe penalties for their trans-
gressions, we are individualizing 
racism rather than seeing how it 
can easily manifest in any white 
person because of how white-
ness works in our society.  

White supremacist or anti-
Black attitudes don’t belong to 
only one ideology, one politi-
cal party or one particular geo-
graphical location. These atti-
tudes exist across different 
regions, socio-economic classes, 
income levels, education groups 
and political affiliations. Since 
both anti-Blackness and white 
supremacy are baked into our 
country’s foundation, they often 
play out in our daily lives. 

And just as all white peo-
ple have the ability to weapon-
ize their whiteness, all Black 
people can be harmed by it. 
Black students aren’t exempt. 
Weaponizing whiteness hap-
pens in schools every day.

Entitlement to Power 
and Challenges to 
Authority
Educators recognize when their 
authority is being tested and 
sometimes react in counterpro-
ductive ways. 

“To me, [the weaponiza-
tion of whiteness in schools] 
describes the way that minor 
issues—like a student coming to 
class late or cutting class—end 
up spiraling into more serious 
disciplinary issues that can have 
dire consequences for students,” 
explains Charlie McGeehan. 
A humanities teacher and 

“Calling the police 
... actually puts 
the safety of our 
Black and Latinx 
students at risk.”

boys, in particular, are seen 
as four and five years older than 
they are, according to a 2014 arti-
cle published by the American 
Psychological Association. 

In 2017,  research from 
Georgetown Law’s Center on 
Poverty and Inequality con-
firmed that Black girls are also 
viewed as older than they are, 
and they are less protected and 
are punished more severely in 
school than white girls.  Two 
years later, the Center expanded 
on their work, synthesizing 
their findings and providing 
firsthand accounts from Black 
girls and women. One key take-
away was that adultification bias 
led to “harsher treatment and 
higher standards for Black girls 
in schools.”

Their 2019 report includes 
f i r s t h a n d  a c c o u n t s  f r o m 
Black girls and young women  
who participated in a focus 
group about their interactions  
with educators. 

“Like, most times when you 
try to, like, defend yourself, 
they see how you’re talking 
back,” one person recounts. 
“And then, they ’ll  be like, 
‘There’s consequences.’ And 
they’ll be like, ‘Oh, so they get 
a detention; get a suspension.’ 
They always feel like you’re 
talking back, but you’re really 
not. You’re just trying to defend, 
like get your side across.” 

These assumptions about age 
and maturity have real, severe 
consequences. Speaking with 
TT in 2019, David Johns, an 
educator and executive direc-
tor of the National Black Justice 
Coalition, noted that, too often, 
Black children aren’t allowed to 
just be children. 

“It’s incredibly important 
for parents, family members 
and educators to protect the 
ability for our babies just to 
be babies—to laugh, to make 
mistakes, to color outside of 
the lines, to create things with 
blocks that don’t make sense 
to those of us who have forgot-
ten how to dream,” Johns says. 
“Too often we snatch them 
from Black kids in ways that are 
unfair and undeserved.”

Anger and Retaliation
In viral videos, when a Black per-
son challenges a white person’s 
sense of authority, the white 
person sometimes becomes 
physically aggressive. Similar 
responses happen in schools. 
We’ve described numerous 
times in our monthly “Hate at 
School” reports when educators 
reacted violently against Black 
students who challenge their 
authority. Whether they pulled 
students’ hair  or  called the 
police, it always led to more 
harm for the student. 

When a white person calls 
the police on a Black person 
for no rational reason, they dis-
play a sense of entitlement. The 
caller signals that they belong 
in that space and the Black per-
son does not—and they have 
the authority to police that 
person.  Throughout the 
spring and summer 
months, there was 
no shortage of 
these specta-
cles caught 
on video.

 We saw white people manufac-
turing distress to justify call-
ing the police on Black peo-
ple doing benign things such 
as working out at a gym, sitting 
on a park bench or relaxing at a 
hotel pool. 

Similar responses happen 
in schools. We’ve long known 
that Black and Latinx students 
are more likely to receive offi-
cial disciplinary action—and 
harsher action—than their 
white peers. 

“I have witnessed stu-
dents being penalized for 
dress code violations, ‘get-
ting an attitude’ with a 
teacher, fighting, arriving 
late too many times and 
‘seeming high on some-
thing,’” says Alicia Oglesby, 
a Black high school coun-
selor and co-author of 
Interrupting Racism: 
Equity and Social Justice 
in School Counseling.

“These practices 
were typical at a 
majority Black 
public charter 
school where 
I’ve 
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ENDING CURRICULUM VIOLENCE

IN ELEMENTARY SCHOOL, my teacher made me pick cotton. She brought each student their 
own plant, and her goal was to make us understand how hard cotton is to pick. It has only 
been a couple of years since I began to tell this story in public. I kept it a secret for a couple 
of reasons. First, as a small child, I trusted my teacher and did not allow myself to believe 
that she would cause me or any other students harm. Second, after some years passed, I was 
ashamed that it had taken me this long to understand the impact of what happened. 

Yes, curriculum can be violent—whether you intend it or not.  
Here’s what it looks like and how you can avoid it. 

BY STEPHANIE P. JONES ILLUSTRATION BY KEITH NEGLEY
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When curriculum violence is 
repeated throughout a student’s school 
experience, these individual instances 
can contribute to a larger traumatic 
experience of school and a deep, false 
discord between the accurate histori-
cal narratives of groups of people and 
how their histories are being taught 
and absorbed in school. My work cen-
ters on how this plays out with Black 
and Brown students.

Mapping Racial Trauma in Schools
I started finding stories similar to 
mine by using databases to search local 
and national newspapers. I initially 
selected four separate search parame-
ters using the following combinations 
of words: “slavery & school; reenact-
ment & slavery; racial slur & school; 
KKK & school.” 

Through this search, I was able to 
locate hundreds of instances of racial 
trauma in schools across the United 
States. Too often, school districts and 
administrators characterize these inci-
dents as isolated and not reflective of 
a school’s larger culture. However, dis-
secting hundreds of these incidents 
called that into question. 

I decided to create a database, 
Mapping Racial Trauma in Schools, that 
would allow me to examine more closely 
how such harm appears in schools. The 
aim behind archiving and mapping 
these stories is to understand what the 
frequency, location and description of 
racial trauma can tell us about what is 
really happening in classrooms.

Four categories of racial trauma 
emerged: 

  curriculum violence—classroom 
activities used to teach about dif-
ficult histories; 

  digital racial trauma—racist 
images or video captured and 
shared through social media in 
school spaces;

  physical violence related to racial 
trauma—acts of violence from 
student to student or teacher to 
student; and 

  verbal intimidation or threats 
between students or from teacher 
to student.

Curriculum violence warrants spe-
cial attention because, while it is not 
as highly reported as other forms of 
racial trauma, it has an active pres-
ence in our schools. And, unlike the 
other categories, it has implications 
for every single classroom. 

It is worth noting that published 
reports of curriculum violence aren’t 
the products of investigative journal-
ism. They come to light because the vic-
tims’ families are using the news media 
to draw attention to the effects of the 
violence on their children. There’s the 
example of the South Carolina man 
whose fifth grade nephew came home 
crying after being assigned two scenar-
ios: first, to pretend to be a KKK mem-
ber and justify his treatment of Black 
people and, second, to imagine being a 
freed person and determine whether 
or not he was satisfied with his new life. 
In Georgia, a mom wanted her 10-year-
old’s school and the public to understand 
the pain he suffered when, on “Civil War 

Day,” a white student dressed as a plan-
tation owner called him his “slave.” 

How many similar incidents go 
unreported or disregarded?

How Curriculum Violence Plays Out 
in Classrooms
Teaching Tolerance’s report Teaching 
Hard History: American Slavery indi-
cates that our failure to educate stu-
dents on this subject means there is 
also a lapse in student understanding 
of racial inequality, past and present. 
Not only is slavery being mistaught; it’s 
also the only thing some students are 
learning about Black history at school. 
The transatlantic slave trade and its 
resulting horror within the American 
slavery system are often essentialized 
as all Black history itself. 

Unsurprisingly, this mapping proj-
ect has uncovered that most instances 
of curriculum violence occur during 
instruction about Black history. Some 
curricula even demand that students 
physically act out aspects of American 
slavery. I have observed that, when 
curriculum requires students to learn 
about specific moments of Black his-
tory, there is an alarming pattern 
of learning through staged reenact-
ments—a practice not replicated to the 

I understand now that this experi-
ence is the reason why I later learned 
to hate family tree assignments, espe-
cially those that included pictures. How 
do you explain to your classmates and 
your teacher that your family is not 
missing, but the assignment will always 
be incomplete because you don’t know 
their names or have pictures of them? 

Michael Dumas, an assistant pro-
fessor in the University of California, 
Berkeley’s Graduate School of Edu-
cation and African American Studies 
department, describes school as a par-
ticularly harmful place for Black stu-
dents in the article “‘Losing an Arm’: 
Schooling as a Site of Black Suffering.” 
He notes that this suffering is the kind 
that “we have been least willing or able 
to acknowledge or give voice to.” 

My story and many others like it 
are examples of school-based racial 
trauma—a type of physical or emotional 
injury uniquely impacting Black and 
Brown children in school spaces. As 
I reflected on my own experience, I 
wondered whether what happened to 
me is still occurring in schools. And, if 
so, what does this mean? 

Racial Trauma as Curriculum Violence
I started conducting research to find 
out. Every level of education has been 
affected by the presence of racial 
trauma. K–12, private, public, paro-
chial and higher education institu-
tions are reporting racist incidents that 
include the isolation, bullying, taunt-
ing, stalking, intimidation and physical 
assault of Black and Brown students. 
Although identifying these types of 
harm is important in capturing a real-
istic landscape of what school is like 
for many students, it leaves out what 
is often a more subtle aspect of racial 
trauma: curriculum violence.

Two Black scholars,  Erhabor 
Ighodaro and Greg Wiggan, coined the 

term curriculum violence in their 2010 
work Curriculum Violence: America’s 
New Civil Rights Issue. They defined 
it as a “deliberate manipulation of aca-
demic programming” which “compro-
mises the intellectual or psychological 
well-being of learners.” 

Curriculum violence is indeed det-
rimental, but it does not have to be 
deliberate or purposeful. The notion 
that a curriculum writer’s or teacher’s 
intention matters misses the point: 
Intentionality is not a prerequisite 
for harmful teaching. Intentionality is 
also not a prerequisite for racism. As I 
define it in my work, curriculum vio-
lence occurs when educators and cur-
riculum writers have constructed a set 
of lessons that damage or otherwise 
adversely affect students intellectu-
ally and emotionally. 

It is important to understand why 
I use the word violence. Although the 
shame of not interrupting my teacher 
was not mine to own, this is what 
happens when curriculum based on 
good intentions becomes education 
with a damaging impact. The word 
violence suggests to most people a 
physical act of harm—where fist and 
face meet, where words can provide 
no comfort or relief. What happened 
to me that day in school was not a 
type of violence involving physical 

harm but rather a type of emotional 
destruction legitimized as teaching. 
Picking cotton at my small school 
desk was the first exposure to what 
I would later understand as chattel 
slavery. The impact wasn’t swift or 
instantaneous but slow, methodical 
and jarring. 

When we reserve the word violent 
as a descriptor for physical violence 
only, we fail to recognize the many 
ways in which non-physical injury 
happens, is normalized and, in the 
case of destructive pedagogy, harms 
students’ learning and how they see 
themselves in it. This kind of violence 
leaves an indelible mark on students 
and compromises their emotional 
and intellectual safety in the school 
setting. And it occurs all too often in 
history instruction.

I should also point out that curric-
ulum violence does not exist only as 
a form of racial trauma. For example, 
leaving queer history out of the cur-
riculum or teaching it in ways that are 
irresponsible is violent. It harms how 
LGBTQ students learn history and see 
themselves in it. My focus on curric-
ulum violence in the context of racial 
trauma has everything to do with my 
personal experience and my desire to 
learn how that experience plays out 
for others.

What happened to me that day in school was 
not a type of violence involving physical harm 
but rather a type of emotional destruction 
legitimized as teaching.
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THE EVENTS OF A TROUBLING SUMMER  have 
reminded us all about the importance of affirming 
Black Lives Matter in schools. But acknowledging 
Black students and celebrating their culture isn’t 
enough. Anti-racist educators are pushing their 
schools to respond not through vague statements 
or gestures but with actionable steps toward dis-
mantling systems that harm Black students. As a 
first step, educators must examine how whiteness 
operates—and is weaponized—in schools.

In late May, on the day news broke of George 
Floyd’s murder, a different video was receiving 
widespread national attention. In it, a white New 

York City woman calls 911 on a Black man as the 
two stand, yards apart, in a secluded section of 
Central Park. 

The man, Christian Cooper, had insisted that 
she put a leash on her dog, per posted rules. The 
woman responded with aggression. And, under-
standing how minor disputes have led to Black 
people’s deaths, the man had begun recording 
the interaction. 

“Unfortunately, we live in an era with things like 
Ahmaud Arbery, where Black men are seen as tar-
gets,” Cooper said in a CNN interview. “This woman 
thought she could exploit that to her advantage, 
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It's time to recognize and stop the pattern.
BY COSHANDRA DILLARD ILLUSTRATION BY MEENAL PATEL
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T H E 
E V E N T S 

OF A TROU-
BLING SUMMER 

have reminded us 
all about the impor-

tance of affirming 
Black Lives Matter in 
schools. But acknowl-
edging Black students 
and celebrating their 

culture isn’t enough. 
Anti-racist educa-
tors are pushing their 
schools to respond not 

through vague state-
ments or gestures but 

with actionable steps 
toward dismantling sys-

tems that harm Black stu-
dents. As a first step, edu-

cators must examine how 
whiteness operates—and is 

weaponized—in schools.
In late May, on the day news 

broke of George Floyd’s murder, 
a different video was receiving 
widespread national attention. 
In it, a white New York City 
woman calls 911 on a Black man 
as the two stand, yards apart, in 
a secluded section of Central 
Park. 

The man, Christian Cooper, 
had insisted that she put a leash 
on her dog, per posted rules. 
The woman responded with 
aggression. And, understand-
ing how minor disputes have 
led to Black people’s deaths, 
the man had begun recording 
the interaction. 

“Unfortunately, we live in 

an era with things like 
Ahmaud Arbery, where 

Black men are seen as tar-
gets,” Cooper said in a CNN 

interview. “This woman thought 
she could exploit that to her 
advantage, and I wasn’t having 
it.”

He had good reason to be 
concerned.

“I’m going to tell them there’s 
an African American man 
threatening my life,” she says. 

In the video, the woman’s 
tone goes from calm to fright-
ened in a matter of seconds. 
She mentions twice to the 911 
dispatcher that an “African 

American man” is threaten-
ing her and her dog. Her voice  
turns panicky.

“ P l e a s e  s e n d  t h e  c o p s 
immediately!” 

Unpacking  
the Pattern
Typically, the weaponization 
of whiteness happens this way: 
There is a demonstrated sense 
of entitlement, anger and a need 
for retaliation, feigned fear and, 
finally, white fragility. 

It’s easy to recognize this pat-
tern when it’s caught on video. 
We can observe for ourselves 

racial slurs, exaggerated fear and 
the privilege of whiteness force-
fully taking up space. But when 
we publicly shame white peo-
ple caught on video or demand 
severe penalties for their trans-
gressions, we are individualizing 
racism rather than seeing how it 
can easily manifest in any white 
person because of how white-
ness works in our society.  

White supremacist or anti-
Black attitudes don’t belong to 
only one ideology, one politi-
cal party or one particular geo-
graphical location. These atti-
tudes exist across different 
regions, socio-economic classes, 
income levels, education groups 
and political affiliations. Since 
both anti-Blackness and white 
supremacy are baked into our 
country’s foundation, they often 
play out in our daily lives. 

And just as all white peo-
ple have the ability to weapon-
ize their whiteness, all Black 
people can be harmed by it. 
Black students aren’t exempt. 
Weaponizing whiteness hap-
pens in schools every day.

Entitlement to Power 
and Challenges to 
Authority
Educators recognize when their 
authority is being tested and 
sometimes react in counterpro-
ductive ways. 

“To me, [the weaponiza-
tion of whiteness in schools] 
describes the way that minor 
issues—like a student coming to 
class late or cutting class—end 
up spiraling into more serious 
disciplinary issues that can have 
dire consequences for students,” 
explains Charlie McGeehan. 
A humanities teacher and 

“Calling the police 
... actually puts 
the safety of our 
Black and Latinx 
students at risk.”

boys, in particular, are seen 
as four and five years older than 
they are, according to a 2014 arti-
cle published by the American 
Psychological Association. 

In 2017,  research from 
Georgetown Law’s Center on 
Poverty and Inequality con-
firmed that Black girls are also 
viewed as older than they are, 
and they are less protected and 
are punished more severely in 
school than white girls.  Two 
years later, the Center expanded 
on their work, synthesizing 
their findings and providing 
firsthand accounts from Black 
girls and women. One key take-
away was that adultification bias 
led to “harsher treatment and 
higher standards for Black girls 
in schools.”

Their 2019 report includes 
f i r s t h a n d  a c c o u n t s  f r o m 
Black girls and young women  
who participated in a focus 
group about their interactions  
with educators. 

“Like, most times when you 
try to, like, defend yourself, 
they see how you’re talking 
back,” one person recounts. 
“And then, they ’ll  be like, 
‘There’s consequences.’ And 
they’ll be like, ‘Oh, so they get 
a detention; get a suspension.’ 
They always feel like you’re 
talking back, but you’re really 
not. You’re just trying to defend, 
like get your side across.” 

These assumptions about age 
and maturity have real, severe 
consequences. Speaking with 
TT in 2019, David Johns, an 
educator and executive direc-
tor of the National Black Justice 
Coalition, noted that, too often, 
Black children aren’t allowed to 
just be children. 

“It’s incredibly important 
for parents, family members 
and educators to protect the 
ability for our babies just to 
be babies—to laugh, to make 
mistakes, to color outside of 
the lines, to create things with 
blocks that don’t make sense 
to those of us who have forgot-
ten how to dream,” Johns says. 
“Too often we snatch them 
from Black kids in ways that are 
unfair and undeserved.”

Anger and Retaliation
In viral videos, when a Black per-
son challenges a white person’s 
sense of authority, the white 
person sometimes becomes 
physically aggressive. Similar 
responses happen in schools. 
We’ve described numerous 
times in our monthly “Hate at 
School” reports when educators 
reacted violently against Black 
students who challenge their 
authority. Whether they pulled 
students’ hair  or  called the 
police, it always led to more 
harm for the student. 

When a white person calls 
the police on a Black person 
for no rational reason, they dis-
play a sense of entitlement. The 
caller signals that they belong 
in that space and the Black per-
son does not—and they have 
the authority to police that 
person.  Throughout the 
spring and summer 
months, there was 
no shortage of 
these specta-
cles caught 
on video.

 We saw white people manufac-
turing distress to justify call-
ing the police on Black peo-
ple doing benign things such 
as working out at a gym, sitting 
on a park bench or relaxing at a 
hotel pool. 

Similar responses happen 
in schools. We’ve long known 
that Black and Latinx students 
are more likely to receive offi-
cial disciplinary action—and 
harsher action—than their 
white peers. 

“I have witnessed stu-
dents being penalized for 
dress code violations, ‘get-
ting an attitude’ with a 
teacher, fighting, arriving 
late too many times and 
‘seeming high on some-
thing,’” says Alicia Oglesby, 
a Black high school coun-
selor and co-author of 
Interrupting Racism: 
Equity and Social Justice 
in School Counseling.

“These practices 
were typical at a 
majority Black 
public charter 
school where 
I’ve 
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Counter Youth Voter Suppression

Tiffany Jewell Q&A
Commit to Anti-Racism

Civil Rights History
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The right to vote. The right to 
an education. The right to life 
and liberation. Students and 
educators are at the forefront 
of these fights—and they 
always have been.

Democracy 
in Action

Impact Report
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We stand up 
for the rights 

of people who 
are subjected 

to any and 
all forms of 

discrimination, 
exploitation, 
and bigotry.

22
new legal 
cases filed.

1.3M+
people represented by 
our class action lawsuits 
in the South.

68
active cases  
being litigated.

133 PEOPLE
in immigrant detention granted 
bond or parole through the 
SPLC’s Southeast Immigrant 
Freedom Initiative.

42,000
doors canvassed in 
communities of color 
during Mississippi Get 
Out the Vote efforts.

We are 
dedicated to 

helping teachers 
and schools 

educate children 
and youth to 

be more active 
participants 
in a diverse 
democracy.

We aim to 
minimize  

the influence 
and impact 

of hateful 
ideology 

and far-right 
extremism.

The SPLC’s Intelligence Project monitors 
hate groups and other far-right extremists 
and exposes their influence in the 
mainstream. Our team of investigators 
provides key intelligence and analysis to 
the media, law enforcement, and the public.

IN 2019, THE SOUTHERN POVERTY LAW CENTER 
Exposed the influence of hate groups and their leaders 
in the White House—revealing, for example, the link 
between White House policy adviser Stephen Miller’s 
white nationalist views and the Trump administration’s 
draconian immigration policies. 

Triumphed over hate in the courts by securing a $14 
million judgment against neo-Nazi leader Andrew 
Anglin, who orchestrated an antisemitic “troll storm” 
that terrorized a Jewish woman and her family.  

Testified before Congress, urging lawmakers to pass 
legislation aimed at improving the collection of hate 
crime data, combating domestic terrorism,  
and assisting communities affected by hate- 
inspired violence.

Successfully pressured internet companies to stop 
hate groups and other extremists from using their 
platforms to raise money, indoctrinate young 
people, and spread toxic propaganda that stokes 
hate crime and acts of terror against immigrants, 
Jews, Black people, Muslims, LGBTQ people and 
other targeted communities. 

The SPLC’s Teaching Tolerance program 
provides free, award-winning anti-bias teaching 
and professional development resources to 
educators nationwide to help them create 
equitable and inclusive school communities. 

IN 2019, THE SOUTHERN POVERTY LAW CENTER 
Released phase two of Teaching Hard History: American 
Slavery (THH) for the elementary school level—an 
unprecedented initiative to transform the way educators 
teach students about white supremacy and the racial 
history of this nation. And, we released the second season 
of our THH podcast, which includes information on the 
enslavement of Indigenous peoples.

Followed up on our 2016 report, After Election Day: 
The Trump Effect, with our Hate at School report—an 
investigation into the surge of hate and bias incidents at 
schools nationwide two years into the Trump presidency.

Hosted in-person trainings and professional development 
webinars to help educators promote equity and social justice 
learning in their classrooms.  

Awarded $470,000 in funding to 100 innovative projects 
that embed anti-bias principles and appreciation of diverse 
perspectives through our educator grants program. Since 
we launched the program, we’ve contributed $1.3 million 
to support initiatives designed to create positive school 
climates across the country.

The SPLC’s six legal practice groups seek to create 
systemic reform by setting and enforcing legal 
precedents, undertaking individual advocacy, and 
integrating litigation with policy advocacy and public 
education to maximize the impact of our work for 
underrepresented people. 

IN 2019, THE SOUTHERN POVERTY LAW CENTER 
Advocated to end overly punitive school disciplinary practices 
through our Children’s Rights group and filed suit to ensure that 
children in low-income families have access to mental health services.

Litigated to reform policies that feed the mass incarceration of 
communities of color, to improve conditions in overcrowded and 
underfunded prison systems, and to reduce solitary confinement 
through our Criminal Justice Reform group.

Worked through our Economic Justice group to eliminate wealth-
based discrimination in the justice system and protect access to health 
and nutritional services from the Trump administration’s attack on the 
social safety net. 

Challenged the Trump administration’s assault on our country’s 
asylum system, defended immigrant workers’ rights, and represented 
those who are arbitrarily imprisoned in remote facilities through our 
Immigrant Justice Project. 

Protected conversion therapy bans, safeguarded the rights of 
transgender people in prison, and held hate groups accountable 
through our LGBTQ Rights & Special Litigation group. 

Fought to re-enfranchise thousands of people with prior felony 
convictions and to overturn a modern-day poll tax through our 
Voting Rights group, which was launched in early 2019.

$470,000
awarded to classrooms in 
educator grants.

900,000
free copies of Teaching 
Tolerance magazine 
distributed to educators 
twice each year.

229,235
classroom resources 
mailed to schools 
around the country.

34,922
total participants 
in in-person and 
online professional 
development.

$14M
judgment won on behalf 
of Tanya Gersh, a Jewish 
woman whose family was 
terrorized by neo-Nazis.

58,000+
media stories citing 
our research.

5.4M
page views of 
Intelligence Project 
material.

940
hate groups tracked 
across the country.

400 Washington Avenue  Montgomery, AL 36104  //  (334) 956-8200  //  www.splcenter.org

OUR MISSION

The Southern Poverty Law Center is dedicated to fighting 
hate and bigotry and to seeking justice for the most 
vulnerable members of our society. Using litigation, 
education, and other forms of advocacy, the SPLC works 
toward the day when the ideals of equal justice and equal 
opportunity will be a reality.

1970 Smith v. YMCA

A federal court rules that the 
Montgomery, Ala. , YMCA must end its 
policy of racial discrimination, in a case 
filed by SPLC co-founder Morris Dees. 

1978 Relf v. Weinberger

The federal government adopts new 
rules prohibiting the forced sterilization 
of poor women following an SPLC 
lawsuit filed on behalf of two Black girls 
sterilized without their consent.

2014 Cleveland v. City of 
Montgomery 

An SPLC settlement with the city of 
Montgomery, Ala., stops the jailing of 
indigent people who can’t pay traffic 
fines—closing the city’s modern-day 
debtors’ prison.

1993 Holmes v. Hunt 

Under a court order won by the SPLC, 
Alabama officials remove the  Confederate 
battle flag from atop the Alabama Capitol, 
where it had flown since being raised by 
Gov. George Wallace in 1963.

1973 Frontiero v. Richardson

In  the first successful sex discrimination case against 
the federal government, brought by SPLC co-founder 
Joe Levin, the U.S. Supreme Court rules that dependents 
of servicewomen must receive the same benefits as the 
dependents of servicemen.

2011 Teaching the Movement

A Teaching Tolerance study finds that 
most states fail at teaching the Civil 
Rights Movement. In response,  the 
SPLC releases new teaching kits and 
other classroom resources. 

2006 SPLC helps Mississippi reform 
juvenile justice system 

Mississippi enacts legislation, developed 
with the SPLC, that radically overhauls the 
state’s juvenile justice system to reduce the 
incarceration of children and teens.

1998 Macedonia v. Christian Knights of the KKK

A South Carolina jury orders the Christian Knights of 
the KKK to pay $37.8 million for conspiring to burn a 
Black church. The judgment, later reduced to $21.5 
million, is the largest  ever against a hate group.

1981 Klanwatch founded 

The SPLC launches a project to monitor 
Ku Klux Klan activity across the country. 
Klanwatch is renamed the Intelligence 
Project in 1998 and begins monitoring other 
types of hate groups.

2017 Southeast Immigrant 
Freedom Initiative founded

The SPLC launches a project to 
provide free legal counsel and 
protect the rights of people held in 
immigrant detention centers in the 
Deep South.

1991 RC v. Fuller 

The SPLC settles a major mental health 
lawsuit in Alabama, spurring dramatic 
changes to the way child welfare 
authorities provide for children with 
special mental health needs.

1972 Nixon v. Brewer 

A federal court accepts the SPLC’s 
reapportionment plan for the 
Alabama Legislature, ensuring 
equal representation for Black 
communities.  

2007 School-to-Prison Pipeline 
Reform Project launched

SPLC lawsuits spur school districts 
across the South to implement programs 
preventing children with disabilities from 
being pushed out of the classroom and 
into the juvenile justice system. 

2004 SPLC forms Immigrant 
Justice Project 

The SPLC address the abuse of migrant 
workers by filing a series of lawsuits 
that bring reforms and return  millions 
in wages  to exploited workers.

2002 Hope v. Pelzer 

The U.S. Supreme Court clears the way for 
a damages claim against Alabama prison 
guards in an SPLC case that ended a form 
of torture in which prisoners were left for 
hours hitched to a metal post.

1980 Beck v. Alabama

The U.S. Supreme Court vacates the 
convictions of 11 death row inmates 
in Alabama after affirming the 
SPLC’s claim that the state’s death 
penalty statute is unconstitutional.

2015 Ferguson v. JONAH 

In a landmark victory, a jury finds 
that a New Jersey provider of 
“conversion therapy” violated the 
state’s consumer fraud law by 
offering services it claimed could 
change a person’s sexual orientation. 

1992 Teaching Tolerance magazine

Founded in 1991 to provide free anti-
bias resources to educators, the SPLC’s 
Teaching Tolerance program distributes 
its first magazine and teaching kit to 
150,000 teachers across the country. 

1976 Pugh v. Locke 

A federal court rules Alabama 
prisons are “wholly unfit for human 
habitation.” SPLC attorneys work to 
force the state to bring the prisons 
up to constitutional standards.

2012 Ruiz v. Robinson

A federal court rules in an SPLC 
case that colleges and universities 
in Florida can no longer charge out-
of-state tuition rates to the children 
of residents who are undocumented.

1996 Austin v. James 

Alabama prison officials are 
forced to abandon the use of 
brutal prisoner chain gangs 
following an SPLC lawsuit. 

1984 Donald v.  
United Klans of America 

The SPLC sues the notorious United Klans  
of America for the murder of a Black  teen 
in Mobile, Ala. A jury returns a historic $7 
million verdict, shutting down the  UKA.

1987 Paradise v. Allen

The U.S. Supreme Court 
upholds an affirmative 
action plan for the 
Alabama state troopers 
in a landmark  SPLC case.

2018 Hopkins v. Hosemann

The SPLC sues the state of 
Mississippi to end lifetime voting 
bans for people with previous 
felony convictions, a practice 
rooted in the  Jim Crow era. 

1990 Berhanu v. Metzger 

The SPLC wins a $12.5 million judgment 
against the White Aryan Resistance and 
its neo-Nazi leader  for their role in the 
murder of Ethiopian student Mulugeta 
Seraw by racist skinheads in Portland, 

1989 Civil Rights Memorial dedicated

The SPLC dedicates a memorial in 
Montgomery, Ala., designed by Maya Lin, 
to honor 40 men, women, and children 
who were killed in the fight for equality 
during the Civil Rights Movement.

SPLC Impact by Decade
1980s1970s

1990s2000s

2010s
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Uplifting the Student Vote The New YA

S P R I N G 2 02 0 43BY JULIA DELACROIX ILLUSTRATION BY MICHAEL MARSICANO

Young readers’ editions can  
change the way we teach history.

44 T E AC H I N G TO L E R A N C E S P R I N G 2 02 0 45

THE CHILDREN TAKE one of two poses: 
They smile at the camera, holding 
the book proudly, or they look down, 
absorbed in their reading. They are a 
range of  ages and races and genders. 
They sit on couches or bedsides or in 
the back seat of a car. Several stand 
grinning beside the author. 

Photos like these aren’t exactly 
expected on the website of an esteemed 
historian. But if more historians follow 
the lead of Erica Armstrong Dunbar, 
the Charles and Mary Beard Professor 
of History at Rutgers University, that 
will change soon enough. 

In 2017, Dunbar published Never 
Caught: The Washingtons’ Relentless 
Pursuit of Their Runaway Slave, Ona 
Judge. Readers were fascinated by the 
story of Judge, who was 22 years old 
when she escaped enslavement and 
remained a fugitive for the rest of her 
life. The book became a finalist for the 
National Book Award.

“What I knew almost immediately,” 
Dunbar says, “was that I wanted to be 
able to translate this kind of history to 
younger readers.” In January 2019, the 
Simon & Schuster imprint Aladdin pub-
lished a young readers’ edition adapted 
by Dunbar and Kathleen Van Cleve.

That release has special meaning for 
young readers.

“I’ve uploaded those photos because 
they’ve sent me photos, or their parents 

have sent me photos, of them reading—
actually reading the book—and being 
happy about it,” Dunbar explains. 

Never Caught has joined a growing 
slate of popular adaptations for young 
people, including Margot Lee Shetterly’s 
young readers’ edition of Hidden 
Figures, Patricia McCormack’s adapta-
tion of I Am Malala, and Tonya Bolden 
and Carol Anderson’s We Are Not Yet 
Equal, a young adult (YA) version of 
Anderson’s bestselling White Rage. 

The summer of 2019 brought two 
new contributions: A Queer History of 
the United States for Young People, writ-
ten by Michael Bronski and adapted 
by Richie Chevat, and An Indigenous 
Peoples’ History of the United States 
for Young People, written by Roxanne 
Dunbar-Ortiz and adapted by Debbie 
Reese and Jean Mendoza. 

These 21st-century adaptations upset 
the tradition of “classics for children” 
that, for over 200 years, have started 
young readers on the path to the canon. 
These new books present cutting-edge 
scholarship in history, critical race 
studies, gender studies, queer studies 
and more. Accessible and developmen-
tally appropriate, they insist that young 
readers deserve to critically engage with 
the world around them, and they model 
what that engagement might look like. 

Perhaps that’s why they’re so popu-
lar among educators—and why they’re 

leading middle-grades and YA  books 
out of the bookstore and into the social 
studies classroom.

Beyond the Sidebar
Take Isabel Morales and her 11th grade 
U.S. history class. Her students have an 
assigned textbook. But they do most of 
their reading in two adaptations for 
young readers: An Indigenous Peoples’ 
History and We Are Not Yet Equal. 

“I think textbooks are making a bet-
ter effort at integrating histories of all 
types of Americans,” Morales says. “But 
I think in these [adapted] books, it’s not 
a sidebar. It’s not like, ‘Oh, here are the 
contributions of these people.’ It’s like, 
‘No, we’re centering experiences with 
Black and Native people.’” 

Bayard Templeton, who teaches sev-
enth grade U.S. history, has students 
read Never Caught for the same reason. 
“The three or four paragraphs in the 
textbook about the slave trade or about 
slavery can be good,” he says, “but even 
in the best of textbooks, it’ll always feel 
like a little bit of a side note to the larger 
narrative of the creation of America.” 

Students recognize the significance 
of the choice very quickly, he says, not-
ing that “we might be reading a text-
book that has George Washington on 
the cover, but we’re [also] reading a dif-
ferent historical book that has Ona on 
the cover.” 

The Process of Unlearning
In her preface to the young readers’ edi-
tion of Never Caught, Dunbar addresses 
these dual—and dueling—narratives. 
“You are about to encounter a story of 
bravery and heroism that will make you 
think differently about everything you 
have learned regarding American his-
tory,” she begins.

It’s not an empty promise. 
A m a n d a  V i c k e r y,  A s s i s t a n t 

Professor of Social Studies Education 
and Race in Education at the University 
of North Texas, reads the adaptation of 
Never Caught with pre-service teachers 
in her social studies methods course. 
Even at the college level, she says, stu-
dents “do a lot of unlearning.”

Morales agrees, using the same 
word—unlearning—to describe the 
work her high school students do. She 
says readings from We Are Not Yet Equal 
started students on a “process of reflect-
ing.” They asked themselves, “What have 
we been taught about Black history?” 

She shares their answer: “‘We’ve been 
taught that it’s very sad; really sad and 
bad things happened to them.’” Now, 
Morales says, students recognize the 
thinness of that narrative, pointing out, 
“‘Oh no, it’s not just like Black people 
were subjects of history. ... They made 
history, and these are all the ways how.’”

It’s not an accident that trade adap-
tations spark these re-evaluations for 

students. Tonya Bolden, co-author of 
We Are Not Yet Equal, is an award-win-
ning YA novelist and nonfiction writer. 
Her goal, she says, is “telling the rest of 
history.” She offers the example of her 
2017 YA novel Crossing Ebenezer Creek, 
which is centered around an under-
studied 1864 massacre of formerly 
enslaved people in Georgia. 

“I think so often the narrative is bent 
backs, broken spirits, victim, victim, vic-
tim. And what I want to do ... is capture 
that humanity of enslaved peo-
ple. Because if everyone was 
broken down and beaten 
and had all the love 
and hope beat out of 
them, people like me 
wouldn’t be here.”

The Work 
Historians Do
While a more com-
plete account of history 
is clearly one appeal of 
adaptations, educators point 
out that they don’t just tell different 
stories than the textbook does. They 
also tell stories differently. That may be 
another reason these books have found 
a foothold in social studies classrooms: 
They model the ways historians orga-
nize and research their ideas.

Morales says she chose texts to help 
organize her course around theories of 

why events unfolded the way they did, 
rather than simply giving an account of 
what happened. She offers an example 
from An Indigenous Peoples’ History: 
“The concept of settler colonialism is 
in there. [These books] are grounded 
in these concepts and give many exam-
ples of them.”

She adds, “The concepts are complex, 
“and students can grapple with them.” 

According to Joanna Green, a senior 
editor at Beacon Press who shepherded 

the adaptation of An Indigenous 
Peoples’ History, maintain-

ing complexity is a criti-
cal part of the task. She 

explains that there’s 
no one-size-fits-all 
adaptation. Each 
book she edits in the 
ReVisioning History 

for Young People 
series might look dif-

ferent because each 
adaptation is designed to 

best communicate the com-
plex ideas of that particular text to 
younger readers. But there’s one thing 
they all have in common.

“The value of these books is that 
they are so informed by academic 
scholarship,” she says.

Templeton says that’s one thing he 
enjoyed about teaching Never Caught. 
Although the book reads more like a 

I think textbooks are 
making a better effort at 

integrating histories of all 
types of Americans. But I think 

in these [adapted] books,  
it’s not a sidebar.

 Tales From Shakespeare | adapted by Charles & Mary Lamb
This early adaptation included retellings of Shakespeare’s comedies as well as tragedies like 
Hamlet and Macbeth.

 The Blue Fairy Book | edited by Charles Lang
Among folk and fairy tales for children is an adaptation of the bestselling novel Gulliver’s Travels, 
originally written for adult readers.

 The Junior Classics | edited by William Patten
This series served as a companion to—and shared an editor with—the popular  
Harvard Classics series for adults. Included in 10 volumes are retellings of 
Shakespeare and Sir Walter Scott.

 Classic Comics #1 | drawn by Malcolm Kildale
The Three Musketeers is the first novel adapted in this well read comic book series. 
It originally sold for 10 cents.

 Around the World in 80 Days | adapted by Marian Leighton
This young readers’ adaptation was the first of the Great Illustrated Classics series, 
which would later adapt novels like Pride and Prejudice and The Picture of Dorian Gray.

 On the Road | adapted by Melissa Medina and Fredrik Colting
Kerouac’s novel is one of the first adapted by KinderGuides, which has since added 
titles including Moby Dick and The Odyssey. 

Traditionally, adaptations have been designed to introduce young readers to canonical stories and authors. 
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Uplifting  
the Student Vote
Educators have a critical opportunity to help shape the electorate in 2020 and beyond.
BY JEY EHRENHALT    ILLUSTRATION BY KEITH NEGLEY

IN THE 2018 U.S. midterm election, 
young people turned out in the high-
est numbers in decades. But even so, 
just over 35 percent of eligible 18- to 
29-year-olds cast a ballot, compared 
to 66 percent of eligible citizens aged 
65 and older.

When we hear about low voter turn-
out among young people, we often hear 
that young people themselves are to 
blame. It’s their fault they’re consistently 
outvoted by older generations. They’re 
the ones who are too unmotivated, too 
uninterested, too cynical to care. 

According to some experts, however, 
the problem is not apathy but access. 

When they narrowed their data from 
everyone with eligibility to only regis-
tered voters, The New York Times found 
that 67 percent of registered 18- to 
29-year-olds turned out to vote in 2018.

So how do we help more young 
people register? One recommenda-
tion from organizers and voting rights 
activists is to expand voter registra-
tion drives in K-12 schools. School-
based voter registration, they stress, 
could not only increase voter turnout 
among young people; it could also cre-
ate more equitable access to the ballot. 

Abby Kiesa, director of impact 
at Tufts University ’s Center for 

Information and Research on Civic 
Learning and Engagement (CIRCLE), 
suggests that K-12 institutions have 
the capacity to reach young people 
who might otherwise not be encour-
aged to register. 

“When you look at youth voting 
data,” she explains, “you see humon-
gous differences in people’s access 
to information. ... In every cycle that 
I’ve been involved with that we have 
data for, it’s young people who have 
college experience or who are on 
college campuses [who receive out-
reach]. ... And it’s more white voters 
than voters of color.” In fact, studies 
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show people of color of all ages are 
less likely than white people to be 
contacted by voter information and 
registration efforts. 

But reaching every eligible future 
voter is only part of the challenge. In 
the last decade, restrictive voter I.D. 
laws and other legislative attempts to 
curtail voter registration have reduced 
opportunities for students to register 
at school and have their voices heard 
at the polls.

Complex policies regulating the 
training, timing and qualifications for 
voter registration efforts have passed 
in state legislatures across the nation. 
As part of North Carolina’s notorious 
2013 Voter Identification Verification 
Act, for example, state legislators 
eliminated preregistration for 16- and 
17-year-olds. Preregistration was rein-
stated in 2016 when a federal appeals 
court overturned the law, noting that 
it “target[ed] African-Americans with 
almost surgical precision.”

By then, however, lawmakers in 
neighboring Virginia had tightened 
regulations for third-party voter reg-
istration groups, making it harder for 
educators to work with nonpartisan 
nonprofits to register students. Those 
restrictions remained in place until 
this year, situating Virginia among 
states like Florida, Wisconsin and 
Texas, which already had similar laws 
on the books.

More recently, a federal judge tem-
porarily blocked a 2019 Tennessee 
law that took regulations a step fur-
ther, imposing fines of up to $10,000 
for submitting incomplete or inaccu-
rate voter registration forms. A sim-
ilar bill in Texas, threatening future 
voters with fines or even jail time for 
errors on their forms, failed in the 
state legislature. 

“All of these issues [around youth 
voter turnout] are about access,” says 
Kiesa. “They’re all about how we as 
a country are—or aren’t—including 
and welcoming devoted young people 
into democracy. It has nothing to do  
with apathy.”

Connecting Within  
and Beyond Their School
Jacqulyn Whang, an English teacher at 
Centennial High School in Compton, 
California, is working with students 
to address these issues of access. In 
2019, Whang and a group of students 
attended a workshop from The Civics 
Center to learn about supporting stu-
dent civic engagement and register-
ing students to vote. Afterward, they 

founded the school’s Future Voters 
Club, which Whang says has become 
both a social gathering spot and a place 
for students to find their voices and 
their power. 

At the workshop, she says, she and 
her students couldn’t help but notice 
some of the disparities between 
Centennial and neighboring schools.

“Other schools [are] really set up. ... 
They have systems in place that make 

it easier for a mass voter drive to hap-
pen,” she explains. At Centennial, “it 
was really daunting. [We had to] fig-
ure out those systems and how they 
worked. We did a lot of problem-solv-
ing with unique barriers within  
our school.”

Part of that meant building con-
nections and collaborations beyond 
the school itself. Whang says because 
Centennial is one of many schools in 
her area doing this work, students 
could align their efforts with those 
of peers at nearby schools and create 
space for collaboration.

They also continued their work 
with The Civics Center, which gave 
a presentation on the history of the 
fight for voting rights. The facil-
itator offered data on local voter 
turnout and discussed the impor-
tance of voting for youth of color, 
and she shared her own story about  
being undocumented.

L a t e r,  w h e n  m e m b e r s  o f  t h e 
Future Voters Club worked to register 

classmates, they made sure to engage 
undocumented students, encouraging 
those who aren’t legally able to vote to 
connect in other ways. They drafted a 
script with language to include every-
one and passed out pledges that any 
student could sign.

“It was a scene ... a cool scene,” 
Whang says. “Honestly, the kids were 
inspired. I was inspired.”

Advocating Across Generations
Retired history teacher Penny Wells 
found her inspiration for voting 
rights work as a college student. In 
1966, Wells went to Choctaw County, 
Alabama, to educate and register 
new voters. Now, every year she trav-
els with students from her home of 
Youngstown, Ohio, to tour voting 
rights landmarks in the Deep South.

They visit the state Capitol in 
Montgomery, Alabama, the termi-
nus of the historic march from Selma 
that helped pave the way to the pas-
sage of the Voting Rights Act of 1965. 

They walk across the Edmund Pettus 
Bridge, where Black activists were 
beaten and teargassed on Bloody 
Sunday for marching for their right to 
vote. For years, the late Congressman 
John Lewis met students on the bridge 
to speak about his experience there.

Wells says the students bring their 
new understanding of the stakes and 
history of voter registration and voting 
rights back to Ohio with them. After 
the trip’s first year, they began regis-
tering voters and educating peers on 
their campus about voting. This year, 
they took even more direct action.

Students obtained lists of individu-
als who had been purged from Ohio’s 
voter rolls. They visited them to let them 
know they’d been purged and to explain 
that if they’d been removed from the 
voter rolls in error, they were entitled 
to be added back onto the list and vote. 

While most educators can’t take 
students on a cross-country tour, all 
educators can facilitate an explora-
tion of the past. Regardless of where 

“For a lot of Black students, they see 
voting as this rigged system that only 

allows white supremacy to prosper. So 
the best way [they’ve found] to respond 

to that is to not engage with it at all. 
I’ve found that nobody has really 

contextualized voting.”
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Moms on a Mission
Fight Racism Alongside Families 

Lunch Shaming
Uncover a Broken System

Curriculum Violence
Teach Without Harm

TEACHERS ARE USING YOUNG READERS’ EDITIONS OF SOCIAL  
JUSTICE BOOKS TO ILLUMINATE THE HISTORIES THAT TEXTBOOKS DON'T SHOW.

ILLUSTRATION BY LISA QUINE
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Kay Ulanday Barrett is a poet, educator and activist. In their writing, they say, they hope to expand others’ 
“ideas of what trans is, what disabled is, what being a person of color and a kid of migrants is.”
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Inspiring Future Voters
Counter Youth Voter Suppression

Tiffany Jewell Q&A
Commit to Anti-Racism

Civil Rights History
Reframe the Movement

The right to vote. The right to 
an education. The right to life 
and liberation. Students and 
educators are at the forefront 
of these fights—and they 
always have been.

Democracy 
in Action

ILLUSTRATION BY ADÉ HOGUE

!

Te
ac

hi
ng

 T
ol

er
an

ce
 a

nd
 p

ar
tic

ip
at

in
g a

rti
st

s e
nc

ou
ra

ge
 e

du
ca

to
rs

 to
 c

lip
 th

e 
O

ne
 W

or
ld

 
pa

ge
 to

 h
an

g o
n 

a 
cl

as
sr

oo
m

 w
al

l. I
t i

s c
re

at
ed

 w
ith

 ju
st

 th
at

 p
ur

po
se

 in
 m

in
d.

 E
nj

oy
!

TEACHING
TOLERANCE

tolerance.orgONE WORLD

ADÉ HOGUE ,  a designer based in Chicago, Illinois, originally approached this piece simply, but then a scanner 
mishap changed everything. “The [poster] is now a collage of a hand drawn lettering piece that has been scanned 
and manipulated on the scanner bed,” Hogue says. “I think it helps amplify the many times we’ve felt we need to 
shout this phrase.”
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BUILDING RESILIENCE 
& CONFRONTING RISK 
IN THE COVID-19 ERA
A PARENTS & CAREGIVERS GUIDE  
TO ONLINE RADICALIZATION

4 ONLINE RADICALIZATION IN THE COVID-19 ERA // A GUIDE FOR PARENTS AND CAREGIVERS PERIL & SOUTHERN POVERTY LAW CENTER // WWW.SPLCENTER.ORG/PERIL 5

W H A T  I S  O N L I N E  R A D I C A L I Z A T I O N ?  
W H Y  S H O U L D  Y O U  C A R E ?

O nline radicalization occurs when someone’s online activities—reading, watching videos, or socializing—help 
lead them to adopt politically or religiously extremist views. Extremist beliefs say that one group of people 

is in dire conflict with other groups who don’t share the same ethnic, religious or political identity. Extremists 
believe that this imagined conflict can only be resolved through separation, domination, or violence between 
groups. This frequently leads to anti-democratic opinions and goals, such as a desire for dictatorship, civil war, 
or an end to the rule of law.1  
 
“Radicalization” simply means any process that leads a person to hold extremist beliefs. These beliefs may or may not 
lead to overt violence. Just like there are many forms of extremism, there is no single pathway to radicalization. It is a 
complex process, involving many personal and external influences.  Finally, it is important to note that not all ‘radical’ 
politics are extremist. Beliefs that challenge established systems of political power are sometimes unfairly labeled this 
way in order to discredit them. Remember: for someone’s political views to be a matter of serious concern, they should 
match the definition of extremism provided above.  Here are some of the most common ways people radicalize online:

Content “Rabbit Holes.” People can radicalize by 
reading or viewing increasingly extreme texts, videos, 
memes or other content online. Gradual encounters 
with more and more extreme content—sometimes 
through automatic recommendations that suggest 
other videos to watch, books to purchase or articles to 
read—can open pathways to radicalization for at-risk 
people. Healthy skepticism of government can develop 
into views that promote societal breakdown or violent 
conflict with democratic institutions. For example, an 
interest in conspiracy theories might lead to antise-
mitic world views.

Filter Bubbles. Online radicalization is helped by a 
lack of competing views or challenges to the ideologies 
people encounter online. Research shows that when 
someone only spends time with like-mind-
ed people, they are more likely to move to 
extremes.2

Peer Sharing. Sometimes, people are 
shown extremist content and propaganda 
by peers and online acquaintances. Often, 
such content is treated as a dark joke, or 
“edgy” humor expressed through a play-
ful meme or animated video. But 
research shows that exposure like 

this can lead some people to consider extremist posi-
tions, preparing them for later radicalization.3 Jokes, 
like memes about the Holocaust or slavery, also help to 
dehumanize entire groups of people, making it easier 
to rationalize violent action in the future.

Direct contact with extremists online. In the past, 
extremists were limited in their chances to speak 
directly with young people. But the internet connects 
extremists and potential recruits anywhere in the 
world—including a teen’s phone or the family com-
puter. Direct conversations with extremists on social 
media, online games, and in other online spaces can be 
a gateway to online radicalization. 

This process is not inevitable. Just because a child 
has encountered extremist content 

online doesn’t mean they are auto-
matically being radicalized. Other 
vulnerabilities must be present 
(see DRIVERS). But if a child 
seems to be enjoying increasingly 
extreme content, this indicates 

radicalization may be occurring. 

N E W  R I S K S  I N  T H E  C O V I D - 1 9  E R A
O nline radicalization was a concern well before the COVID-19 pandemic began.4 But the pandemic itself has 

increased the risks of online radicalization at the same time as it has heightened the vulnerabilities and driv-
ers that make youth susceptible to extremist narratives and predatory recruiters. Here are some reasons why:

Unprecedented time online. 55 million children and 
adolescents in the US have seen their school activities 
moved online since the outbreak of COVID-19. Nearly 
15 million college students have switched to online 
learning as well. The hours previously spent at school 
or in classrooms under the supervision of trusted 
adults are now largely spent online.

Distracted parents and caregivers. Work has not 
stopped for most parents and caregivers. Some adults 
must work online during much 
or most of the day. Many other 
adults must continue to go to 
work outside the home, leav-
ing children’s online activ-
ities unsupervised. Parents 
and caregivers are relaxing 
screen time restrictions in or-
der to find more time for their 
own work, both in and outside 
the home.

Risks associated with at-
home digital learning. Signifi-
cant increases in time spent online increase the 
likelihood of encounters with bad actors. This is 
the case with child exploitation, according to an 
FBI warning issued in April 2020,5 and it is also true 
for risks of encountering extremist propaganda.

Reduced social supports from trusted adults. The 
network of teachers, coaches, and other instructors 
who can assist parents in spotting changes to a child’s 
behavior are no longer able to do so. 

Isolation from others who might challenge new beliefs. 
Social restrictions prevent children from accessing 
the peers and mentors who could discourage and 
refute emerging extremist attitudes. The sense of 
belonging to peer groups, sports teams, extracurric-
ular activities and other social groups that provides 
important resilience to extremist recruitment may be 
weaker during this time of isolation in ways that cre-
ate more susceptibility to extremist groups’ promises 
of brotherhood, belonging and a sense of purpose.

Uncertainty and Loss. The COVID-19 era is a time of 

great uncertainty and loss. Almost every family in the 
United States will be touched by the loss of life from 
COVID-19. Young people have also lost their regular 
network of peer support, the rewards and milestones 
of the school year (sports, dances, graduation, etc.), 
and their daily routine and structure. COVID-19’s 
impact on the economy is pushing caregivers into 
unemployment, promising an ongoing loss of financial 
stability for all who depend on them.

Scapegoating and simplistic answers.  
Extremist groups exploit tragedy and loss by 

pushing blame onto scapegoats who they claim 
are responsible for the virus and its broader 
impacts. Such groups thrive during times of un-
certainty by offering simplistic answers and easy 

targets to blame. 

Broadening support base. Some 
extremist groups are exploiting 
COVID-19 as a public relations 
opportunity, engaging in commu-
nity service aimed at softening 
their public image as hate groups. 

New extremist content circulating. 
Extremists have quickly seized on 

the virus to circulate videos, memes, and 

other materials that promote racist and xenophobic 
arguments and conspiracy theories about the virus’ 
origin, its impact on minority communities, and the 
government’s response.6 Some of this material has 
circulated widely on mainstream social media chan-
nels, increasing the likelihood of encountering hateful 
or extremist content.

This situation creates a “perfect storm” for individu-
als to explore extremist spaces and content online, as 

Online radicalization is helped 
by a lack of competing views 
or challenges to the ideologies 
people encounter online.

Significant increases in time spent  
online increases the likelihood of 
encounters with bad actors. 
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TELEVISION ADVERTISING > 045 - TELEVISION ADVERTISING  
– REGIONAL/NATIONAL > 045B - TELEVISION-NATIONAL CAMPAIGN

“It Is Well” Health Heroes TV Covid Doesn’t Care About You TV
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FOR VIDEO 
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FOR VIDEO 

COMPONENTS
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SOUTHERN POVERTY LAW CENTER
Russell Estes, Creative Director

Alex Trott, Designer
Cierra Brinson, Designer

Michelle Leland, Senior Creative Lead
Claudia Whitaker, Designer

INTEGRATED CAMPAIGNS > 061 - INTEGRATED BRAND IDENTITY 
CAMPAIGN - LOCAL OR REGIONAL/NATIONAL

SOUTHERN POVERTY LAW CENTER
Russell Estes, Creative Director

Michelle Leland, Senior Creative Lead
Scott Phillips, Senior Creative Lead

Hillary Andrews, Video Editor

CORPORATE SOCIAL RESPONSIBILITY > CORPORATE SOCIAL 
RESPONSIBILITY CAMPAIGNS > 064 - INTEGRATED MEDIA CORPORATE 
SOCIAL RESPONSIBILITY CAMPAIGN

Y’all Means All 2019 Year in Hate Campaign

THE YEAR IN HATE AND EXTREMISM 25

ACTIVE HATE GROUPS
IN THE UNITED STATES IN 2019

KU KLUX KLAN
NEO-NAZI
WHITE NATIONALIST
RACIST SKINHEAD
CHRISTIAN IDENTITY
NEO-CONFEDERATE
BLACK SEPARATIST
ANTI-IMMIGRANT
ANTI-LGBTQ
ANTI-MUSLIM
GENERAL HATE

47
59

155
48

11
26

255
20
70
84

165

940
ACTIVE HATE GROUPS

FOR SPECIFIC DETAILS ABOUT HATE GROUPS IN YOUR STATE, GO TO SPLCENTER.ORG/HATE-MAP

THE YEAR 
IN HATE AND 
EXTREMISM 

A  R E P O R T  F R O M  T H E  S O U T H E R N  P O V E R T Y  L AW  C E N T E R
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SOUTHERN POVERTY LAW CENTER
Kristina Turner, Senior Creative Lead

Shannon Anderson, Designer
Melinda Beck, Freelance Illustrator

VISUAL > 071 - ILLUSTRATION > 071A - ILLUSTRATION - SINGLE

SOUTHERN POVERTY LAW CENTER
Scott Phillips, Senior Creative Lead

Hillary Andrews, Video Editor

FILM, VIDEO & SOUND > 102 - CORPORATE SOCIAL RESPONSIBILITY FILM, 
VIDEO & SOUND

Why Lunch Shaming Persists Anti-government Extremism Video

22 T E AC H I N G TO L E R A N C E
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FOR VIDEO 
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SHANNON ANDERSON DESIGN
Shannon Anderson Design, The South Votes

The South Votes
POLITICAL ADVERTISING > 117 - POLITICAL CAMPAIGN

Good luck to all in the  
District competition!

Your support means a  
great deal to our organization. 

We need volunteers to help us  

provide continuing education, networking, 

awards, and more opportunites for the river 

region area’s advertising community. 

Please contact  

president@aafmontgomery.org  

if you can volunteer some time  

each month on our board.
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